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I. Background
Between June 2002 and Mai 2003, CARE International in Kosovo expanded its work in the psychosocial field and peace education to ethnically mixed schools and communities in Prizren municipality. The one-year project is funded by the German government (BMZ), KKS (Karl Kübel Stiftung) and CARE Deutschland and is a continuation and expansion of Prizren's psychosocial pilot project in terms of reached schools/ communities and strategic components. 

The project’s final goal is to contribute to the process of reconciliation, democracy strengthening and sustainable peace development in Kosovo by promoting knowledge, values, attitudes and skills required for the exercise of a democratic citizenship. 

This will be addressed basically in two overlapping phases, which provide a framework for school and community based reconciliation and peace building interventions: 

1) In a first step the project focuses on the improvement of the psychosocial well-being of primary school children in four mainly ethnically mixed schools/communities (new to the project) as a result of increased capacity of teachers and parents to address.
2) In a second phase, project interventions link into the curriculum and classroom practices by exposing primary school children of the five schools/communities of the pilot phase to the core values of a democratic and respectful society in a participatory and child friendly learning environment. 

The key activities proposed to achieve the above project objectives are the following:

1. Psychosocial and Life skills training of primary school teachers of different ethnicities, which enables them to identify and deal with symptoms of war related trauma in children, improve their communication and conflict solving skills, and facilitate group activities centered on life skills and personality building of children.

2. Life skills activities with children organized after school hours to enable children to alleviate post-war behavior disorders, to acquire positive social and effective communication skills and practice non-violent conflict resolution. This is of vital importance since both the psychological and social well-being are preconditions for the development of an inclusive and democratic society.

3. TOT (training of trainers) on Learner Centered Instruction and TOT on Human Rights Education, followed by peer training on these topics.

4. Community child rights sensitization and PLA (Participatory Learning and Action) workshops with the "whole school-community" (pupils, parents, teachers, community leaders, PTC) to increase parental involvement and promote a rights-based school that ensures physical and mental health, quality learning outcomes, and the respect for diversity. In addition, the new schools are supported with small grants for teaching materials, equipment and school rehabilitation.

The project is located in Prizren municipality and targets the five schools/communities from the pilot phase as well as four new mainly ethnically mixed schools/communities (Albanian, Bosnian, Turkish).

II.  Project Evaluation
1. Timeframe and Purpose of the Evaluation
In view of the planned project extension in the Prizren region, a formative or mid-term evaluation was conducted between May 19th and 27th, 2003 by the project team and two CARE Kosovo staff members with the purpose to assess the beneficiaries’ satisfaction, evaluate the differential impact and perceptions of the project interventions by target and ethnic group, evaluate the effectiveness of the new interventions, and to get feedback for learning purposes. 

During the two last days of the evaluation, the Program Manager of KKS (Karl Kübel Stiftung) Mr. Ralf Tepel, the Head of Program from CARE Deutschland, Bernd Baucks, and the Press Officer of CARE Deutschland, Ms. Christina Heitmann joint the evaluation team and participated in the discussion forums.

Timetable of events

	Place


	School
	Date
	Evaluation form
	Focus group
	Individual interviews with children

	
	
	
	
	Children
	Parents
	Teachers
	

	Piranë
	“Zenel Hajdini”
	19/05/03
	E
	X
	
	
	

	Randobrava
	“Idriz Seferi”
	
	E, F
	X
	
	X
	

	Gjonaj
	“Përparimi”
	20/05/03
	E, F, G
	X
	x
	X
	

	Lugishtë
	“Pjetër Budi”
	
	E, F, G
	X
	x
	X
	

	Lubeçevë
	“Mic Sokoli”
	21/05/03
	E, F, G
	X
	X
	X
	

	Zojz
	“Zenel Hajdini”
	
	E, F, G
	X
	X
	X
	

	Korishë
	“Sezair Surroi”
	22/05/05
	A, B, C, D
	X
	X
	X
	X

	Lutogllavë
	“Sezair Surroi”
	
	A, B, C, D
	X
	X
	X
	X

	Piranë
	“Zenel Hajdini”
	
	G
	
	X
	
	

	Gërnçar
	“7 Marsi”
	23/05/03
	A, B, C
	X
	
	X
	X

	Novo-Selo
	“7 Marsi”
	
	A, B, C, D
	X
	X
	X
	X

	Piranë
	“Zenel Hajdini”
	
	F
	
	
	X
	

	Mamushë
	“Haxhi Y. Lutfi”
	24/05/03
	A, B, C, D
	X
	X
	X
	X

	Arbanas
	“Zenel Hajdini”
	25/05/03
	E, F, G
	X
	X
	X
	

	Lubizhdë
	“7 Marsi”
	
	A, B, C, D
	X
	X
	X
	X

	Velezhë
	“Zef Lush Marku”
	
	
	
	
	
	(Visit peer training on LCI)

	Prizren
	“Motrat Qiriazi”
	27/05/03
	B, C
	X
	
	X
	


2. Methodology Used
A primarily qualitative methodology has been used for assessing perceptions, attitudes and behavioral changes by combining focus group discussion with different target groups (school children, teachers, and parents) separately, and individual interviews with around 10% of the total number of children who participated in the after school activities. This last was done to get more details on sensitive topics as well as information on eventual differences due to the ethnic background (i.e. discrimination, gender relation). 

The guiding questions were prepared by the project team. Building on the experience gained during the impact evaluation of the pilot project in April 2002, the questions related to the psycho-social intervention in the newly involved schools were simplified and shorten while the questionnaires for the pilot (old) schools adapted to the new interventions in the field of Human Rights Education and Learner Centered Instruction.
 

The discussions/interviews were conducted in the respective language (Albanian, Serbo-Croatian and Turkish) to ensure the respect for diversity and non-discrimination of participating minority communities.

3.  Participants
In total 194 people of the newly incorporated schools participated in the focus group discussions regarding the psychosocial intervention, and 82 selected children of different ethnicities (approximately 10% of the total number of children who participated in the after school activities) were individually inquired on the impact of the psychosocial and life skills activities.

From the pilot mono-ethnic Albanian schools, 208 children, teachers and parents participated in the focus groups interviews and provided their feedback on the new intervention in the field of peace and democracy strengthening. 

Psycho-social intervention

	Participants in group discussions
	Female
	Male
	Total

	Children
	51
	49
	100

	Teachers
	25
	40
	65

	Parents
	4
	25
	29

	TOTAL
	80
	114
	194


	Children interviewed individually 
	Female
	Male
	Total

	Albanian
	32
	16
	48

	Bosnian
	13
	11
	24

	Turkish
	7
	3
	10

	TOTAL
	52
	30
	82


Peace and democracy building intervention
	Participants in group discussions
	Female
	Male
	Total

	Children
	51
	47
	98

	Teachers
	51
	18
	69

	Parents
	6
	35
	41

	TOTAL
	108
	100
	208


III. Results of the Evaluation and Achievements of Defined Objectives

The results presented below are separated by target group (children, teachers and parents) and by type of intervention: 

1. Psycho-social intervention in the new involved schools of "Haxhi Lutfin" (Mamushë), "Shtatë Marsi" (Lubizhde, Gërnçar and Novo Selo), "Sezair Surroi" (Korishë and Lutogllavë), and “Motrat Qiriazi” in Prizren town.

2. Peace and democracy building intervention through Learner Centered Instruction and Human Rights Education and Children’s Rights PLA community workshops in the schools "Zenel Hajdini" (Piranë, Krushë e Vogel, Zojzë and Arbanas), "Idriz Seferi" (Qëndresë/Randobravë), "Përparimi" (Gjonaj), "Pjetër Budi" (Lugishtë and Dedaj), "Mic Sokoli" (Malësi e Vërrinit/Lubeqevë and Arbëri) from the pilot phase.

1. Psycho-social intervention in the new mainly ethnically mixed schools

1.1. Children

The 182 children inquired both in groups and individually expressed their overall satisfaction with the project activities, in particular the after school group activities led by the teachers; in this regard 96% of the individually interviewed children liked the activities very much and 4% partly.

The exercises have had a socializing effect among the group members (children and teachers) but also beyond the group in the school as well as family and community life. Children stated that they learned how to behave better, to respect more each other, to express their thoughts and feelings, to solve small conflicts, to develop empathy, and to cooperate with their classmates. 

	Most important things children learned
	Total %

	1. To be happier, to feel better, more relaxed, to have fun; specially Albanian children could forget bad memories                                                                                         Yes

Partly

No
	

	
	96%

	
	4%

	
	-

	2. To better understand, behave and communicate and cooperate with friends 

Yes

Partly

No
	

	
	96%

	
	4%

	
	-

	3. New interesting games

Yes

Partly

No
	

	
	96%

	
	4%

	
	-

	4. To better communicate with the teachers, to learn and cooperate more 

Yes

Partly

No
	

	
	93%

	
	7%

	
	-

	5. To better communicate and behave with parents

Yes

Partly

No
	

	
	93 %

	
	5%

	
	2%


	6. To solve small conflicts peacefully

Yes

Partly

No
	

	
	90%

	
	9%

	
	1%

	7. Group work

Yes

Partly

No
	

	
	88%

	
	11%

	
	1%

	8. To be tolerant and respectful with people of other religions, culture, ethnicity  

Yes

Partly

No
	

	
	76%

	
	11%

	
	13%


Individual interviews with children

With regard to changes in children’s behavior and attitude, the inquired pupils think that in general there is better communication, more respect, improved behavior, better cooperation (also among different ethnic groups) and less aggression among children. In some cases it was also noted that children now learn better and have improved their school performance. 
  

	Children’s attitude changed
	In %

	Yes
	78%

	Partly
	20%

	No
	2%


Individual interviews with children

Also teachers’ attitude towards children changed in the perception of the pupils interviewed; at least the majority of them does not beat any more, teachers are more open and closer to children, they communicate better and they even teach better by starting to incorporate group work in regular classes. 

	Teachers’ attitude changed
	In %

	Yes
	71%

	Partly
	17%

	No
	12%


Individual interviews with children
The majority of the children inquired perceives some changes at home and in the community related to an improved relationship between parents and children and a better understanding and communication in the family mainly due to the changed approach of children to their family members.

	Changes at home/community
	In %

	Many
	18%

	Some
	57%

	None
	24%


Individual interviews with children

Regarding future activities, the interviewed children suggested the following:

	Future interventions
	Total %

	1. Communication skills

Yes

Partly

No
	

	
	98%

	
	2%

	
	

	2. Group work in classroom

Yes

Partly

No
	

	
	98%

	
	

	
	2%

	3. New games

Yes

Partly

No
	

	
	95%

	
	4%

	
	1%

	4. Tools to live without violence

Yes

Partly

No
	

	
	95%

	
	4%

	
	1%

	5. Conflict resolution skills

Yes

Partly

No
	

	
	93%

	
	5%

	
	2%

	6. Teacher training for better understanding of children’s problems

Yes

Partly

No
	

	
	93%

	
	4%

	
	4%

	7. Tolerance towards other ethnicities and religions 

Yes

Partly

No
	

	
	90%

	
	7%

	
	2%

	Others

Socialization, excursions, cross visits among schools 

Children’s rights

Improvement of school facilities and inclusion of new courses: school yard, library, language courses, computer course
	


Individual interviews with children
Differences among children from different ethnic groups

In general terms, there are no major variations in the answers as per ethnic group.
 

The main difference is perhaps the importance given to respecting other nationalities and ethnic and religious communities: For Bosnian children the respect towards other cultures and religions is among the most important things they learned during the after school activities, while 70% of the Turkish children and 8% of the Albanian children interviewed did not learn about this particular value. Nevertheless, the majority stated that it is very important to live without violence, to respect other people and to treat all equally regardless their differences, and they expressed their desire to focus on this issue in the future. Only 4% of the Bosnian and Albanian children inquired are against integrating other ethnic groups especially the Albanian children who relate “other ethnic or religious group” to the Serbs and the fact that “we can not forget what they did during the war”.
	Respect of other ethnic/religious groups 

	
	Yes
	Partly
	No

	Bosnian 
	
	
	

	Albanian
	
	
	

	Turkish
	
	
	


Individual interviews with children
There is also a minor difference regarding their perception about changes in children’s behavior and attitude: The Bosnian children inquired perceive major changes than Albanians and Turkish do.

	Changes in children’s behavior

	
	Yes
	Partly
	No

	Bosnian 
	88%
	13%
	

	Albanian
	73%
	25%
	2%

	Turkish
	80%
	10%
	10%


Individual interviews with children
Regarding the changes in teachers’ behavior and attitude towards children, the Turkish children provided the most positive feedback while the Albanians are quite reserved.

	Changes in teachers’ behavior

	
	Yes
	Partly
	No

	Turkish 
	90%
	-
	10%

	Bosnian
	83%
	13%
	4%

	Albanian
	60%
	23%
	17%


     Individual interviews with children
1.2. Teachers
Out of the 68 teachers who participated in the focus group discussions, 51 (78%) attended the psychosocial and life skills training and 50 implemented the extracurricular activities with children.

The teachers reported that the training program and the after school activities helped in first place themselves. The majority states that due to the project activities the teachers changed their approach towards children, based on a better understanding of the child’s problems, traumatic experiences and fears, a better communication and cooperation with both children and colleagues. Group work and different socializing games, in particular relaxation games, are progressively introduced in regular classes (especially in the subject “Language”) and the impact in children is evident. 

Due to the after school activities and the changed approach of teachers, children developed self-confidence and socializing skills (especially the introvert and problematic children), they learned to express their feelings and deal with their emotions, to feel better, and in some cases they improved their school success as a result of acquired life skills and competencies.

While the relationship pupil-teacher changed and has improved over the last months, the communication with parents and the community did not change a lot. The interest of the parents in their children’s performance and well-being is still low and their main concern remains the daily subsistence.   

1.3. Parents

Focus group interviews with parents were realized in three villages only (Mamushë, Korishë and Novo-Selo); parents in other project communities did not show up although prior invitation done by the schools. The school principals and teachers justified this by the fact that almost all parents are farmers and work all day long in the field to secure better living conditions for their families.

Out of the 29 parents (mainly male), the majority was informed about the extracurricular activities with children in school even though they do not have detailed information. When talking about the improvement of children’s behavior, parents said that their children are more open and relaxed, learn more and behave better with their parents, while others think, “teachers better know about changes in children because they spend more time together”.
 

2. Peace and democracy building intervention in the pilot (old) schools
2.1. Children

Out of the 98 children involved in the focus group discussions, all 91 that were exposed to Learner Centered Instruction (LCI) and Human Rights Education (HRE) liked the new interactive exercises and methods introduced by the teachers in the classroom.
 From LCI children mostly liked the group and practical work, daily, weekly and monthly planning, clustering, among others. The new methodology and approach helped children to improve their learning and school success by being more active (especially the weaker pupils), expressing freely their ideas and asking questions whenever they do not understand, as well as by cooperating with each other, also between girls and boys. 

Regarding HRE in classroom, it was important for children to learn about children’s rights (different from wants or needs) and their obligations, to practice their right to free expression, participation, and non-discrimination.   

In addition to LCI and HRE the community workshop on children’s rights and child friendly school was highly appreciated by the inquired children. They liked the methodology of being all together – children, parents and teachers – discussing openly, asking questions, exchanging thoughts and ideas for school improvement through role play and other “artistic” techniques (drawings, poems, etc.). Children enjoyed the right to free expression and thoughts and to be listened and respected by the adults present. They all expressed their wish to repeat this experience.

Children state a positive impact of the project intervention (community workshop, LCI and HRE). There is more respect from parents’ side towards children, more regular meetings between parents and teachers (and sometimes children) take place in school, the school community shows more interest in keeping the environment clean and child friendly, the role of the teacher changed, now the child speaks more than the teacher does (changed role), teachers apply new effective methods and group work in classroom, children fell free to talk with teachers about their problems.
 

2.2. Teachers

55% of the teachers interviewed participated in the LCI and HRE training and expressed their satisfaction with the training contents and practices.
 They reported that the knowledge and skills gained in the training on LCI was very useful and equipped them with new concrete methods and techniques of teaching (i.e., free work, working in stations, daily, weekly and monthly planning, working through games). These new methods can easily be applied with children because they enable more dialogue and participation and help children in their learning process. Children received these changes very well and got adapted and exited about them very fast. HRE, on its side, helped teachers and children to value and promote the rights of the child and their responsibilities (duties), to recognize human and children’s rights violations and to identify ways to protect and deal with human rights issues. 

LCI and HRE were applied almost in all subjects and their impact is evident especially the freedom of expression and thoughts that children gained though these activities and new interactive methods. Group work makes children more active, more confident and concentrated (also those who did not perform well or are passive in class); working in groups makes learning easier and better results could be achieved in almost all target schools, and also the cooperation among the pupil has increased. As a result of the changes in school and classroom the attendance of children improved.

A remaining problem is the fact that not all teachers are trained and prepared to shifting from traditional frontal teaching to interactive and learner-centered instruction, and this causes confusion among children. In this regard, the planned peer training will help mainstreaming the new practices. 

The teachers inquired also liked the community workshop which was their first experience regarding a joint event for teachers, children and parents. In some schools the workshop have had an immediate positive effect and first steps have been undertaken by the community to improve the school environment (i.e. cleaning of school yard, contacting of municipal authorities to ask for support, consolidation of the parent-teacher-council, formation of student’s groups responsible for hygiene and discipline)

2.3. Parents
Out of the 41 parents interviewed, the majority was informed about the introduction of new teaching methods and human rights education in school. They see changes in their children due to these activities: they are more open, communicate freely and also the school result is better. 

Those who participated in the community workshop liked it very much. It was important for sharing concerns and ideas among the different targets and strengthening the relationship between teachers-parents-children, and they suggested going on with these activities as the community benefits from them. There is still a strong need for counteracting the lack of support from the community only focused on survival issues, leaving all issues related to children to the teachers’ responsibility.

Annexes

Annex 1:
Questionnaire forms

Annex 2:
Results of individual interviews with children per ethnic group (new schools)

Annex 3:
Summary of similarities and differences among children from different ethnic groups (new schools)

Annex 4:
Results of group interviews with children, teachers, and parents (new and old schools)
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